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Ignoring the Warning Signs
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Session Objectives

Explain the research on why we shouldn't ignore
the warning signs of mental health

Describe adult preconditions to address youth
mental health needs

Explain why multi-tiered approach to
prevention and early intervention is needed.
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Reach x Impact = Addressing Acces Gaps
Reach - How many of the individuals who need a
‘particular support actually receive it with fidelity.
jIrrilp:;ictj - Whether the Suppbrf individuals receive is
‘actually effective and makes a meaningful
difference.







D Which is the right approach?

Deficit/Disease-Based Approach

Strengths/Asset-Based Approach

1. Abnormal Psychology - Focuses on identifying and diagnosing
mental disorders, often emphasizing dysfunction, pathology, and
deviation from statistical or social norms.
e Goals include symptom reduction, diagnosis, and
understanding causes of mental illness (biological,
psychological, sociocultural).

1. Positive Psychology - Focuses on the promotion of
well-being, resilience, and fulfillment by nurturing human
strengths such as optimism, gratitude, empathy, and
purpose.
e Goals include flourishing, meaning-making, and
increasing quality of life rather than solely treating
illness.

2. Comorbidity - Refers to the co-occurrence of two or more
psychiatric disorders within an individual (e.g., depression and
anxiety).

e Emphasizes complexity, burden, and negative prognosis.

2. Co-Vitality - Refers to the presence of multiple positive
psychological traits and strengths in a person (e.g.,
emotional competence, social support, and self-efficacy).
e Emphasizes synergistic protective effects and
holistic wellbeing.

3. Risk Factors - Conditions or variables (e.g., trauma, poverty,
family conflict) that increase the likelihood of developing mental
health challenges.
e Emphasizes surveillance and prevention through control or
elimination of these variables.

3. Protective and Promotive Factors - Internal and
external assets (e.g., supportive relationships, emotion
regulation skills, community engagement) that buffer
against adversity and promote healthy development.

e Emphasizes building capacity, resilience, and

positive outcomes.
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- HighS-HighD Struggling & Content ~ HighS-LowD Flourishing

~ Early Intervention to Address ~ Universal Prevention and
- Difficulties |~ Promotion

LowS-HighD Complex Needs - LowS-LowD Vulnerable

~Intensive Interventionto ~ Promote Strengths and
Promote Strengths/Assets ~ Assets
~and Address Difficulties




1 out of 4 students struggle with mental

~ health difficulties that impair daily functioning
S : | : | Executive
S Anxiety | Depression | Functioning




Mental Health Emergency Department Visits

Figure. Associated Changes in Pediatric Emergency Department (ED) Visits for Suicide

Attempts(SA) and Suicidal Ideation(SI) Trends in Psychiatric Emergency
Department Visits Among Youth and

Young Adults in the US

Luther G. Kalb, PhD,** Emma K. Stapp, PhD,* Eizabeth D. Ballard, Ph? Calliope Holingue, MPH. Amy Keefer, PhD.>
Anne Riley, PhD'
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A Pediatric SA/SI visits P for trend<.01
GO 2 | ! | sackarouN: Visits to the emergency department (ED) for psychiatric purposes are an indicator
‘ Al[ ped iatric ED visits P for trend - 6 7 of chronic and acute unmet mental health needs. In the current study, we examined if
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psychiatric ED visits among individuals 6 to 24 years of age are increasing nationwide.
wemHons: ED data came from the 2011-2015 National Hospital Ambulatory Medical Care
100 4 { ! Survey, a national survey of ED visits across the United States. Psychiatric ED visits were
identified by using the International Classification of Diseases, Ninth Revision and reason-for-
ﬁ. — ‘,_ visit codes. Survey-weighted logistic regression analyses were employed to examine trends in
as well as correlates of psychiatric ED visits. Data from the US Census Bureau were used to
examine population rates.
80 1 | nesuurs: Between 2011 and 2015, there was a 28% overall increase (from 31.3 to 40.2) in
psychiatric ED visits per 1000 youth in the United States. The largest increases in psychiatric
ED visits per 1000 US youth were observed among adolescents (54%) and African American
(53%) and Hispanic patients (91%). A large increase in suicide-related visits (by 2.5-fold) was
60 | observed among adolescents (4.6-11.7 visits per 1000 US youth). Although psychiatric ED
visits were long (51% were =3 hours in length), few (16%) patients were seen by a mental
health professional during their visit.
concuusions: Visits to the ED for psychiatric purposes among youth are rising across the United
States. Psychiatric expertise and effective mental health treatment options, particular those
used to address the rising suicide epidemic among adolescents, are needed in the ED.
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Departments of *Metal Heath and Populatio, Famiy and Reproductive Health, Johns Hophins Slcorbery WHAT’S KNOWN ON THIS SUBJECT: The emergency
School of Public Health, Baltimore, Maryianc: “epartrment of Psychitry and Sehaviora Science, School of  department (ED) is the national safety net for
Medicine, Johns Hopins Universty Baltimore, Waryland: *Rennedy Krieger nstute, Baltmore, Maryland: and  individuals with chronic and acte mental health
“Genetc GidomilogyResarch Branch and “cpermental Terapeutcs and Pthophysilogy Granch, Kabonal s Monitoring trends in ED visit is critcal
Instiu of Mental Hoalth, Bothesda, Maryiand
because they can signal important changes in
Or Kalb dosigned the study, drafted the inital manuscript, and conducted the analyses on the population health
publicly available data set; Drs Stapp, Ballard, Keefer, and Riley and Ms Holingue reviewed and
revised the manuscript and provided important intellectual content, including conceptualization of ~ WHAT THIS STUDY ADDS: Between 2011 and 2015,
the study design, fit of the current study within the literature, and approach to the analyses; psychiatric ED visits among youth in the United
and all authors approved the final manuscript as submitted and agree to be accountable for all  States increased. This trend was largely driven by
aspects of the wark. adolescents, and youth of color. An increase in visits
DO htps //dolong/10.1542/peds 20182182 related to selfinjury and suicide was observed among
adolescents
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~ Trauma

At least one-quarter of students will experience
a traumatic event before thelr 16th blrthday
| > 1in4 glrls are sexually abused

~ » 1in 6 boys are sexually abused

| > For our youngest students (PK—K) who are abused - 90% are
-fromneglect

| > ApprOX|mater 18 20% of student abuse cases are from physmal abuse

| > Nearly 60% of severely bullled students experlence post -traumatic stress
- symptoms



Impacts of Trauma on Learning

() towerepas T Achievement gaps

;‘U%‘: Mo-rezabs'en'ceKsi o Ext‘eranailiz:in'g behawors -
B

“? Memory & concentration o[ - Withdrawal & avoidance .
problems

| ‘ Pobrer reading ability




High Achieving Schools & Mental Health

High Achieving School
Systems are listed as
one of the strongest
predictors of mental
health and adjustment
problems among
children and
adolescents

National Academies of Science,
Engineering, and Medicine
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American Psychologist

2020, Vol. 75, No. 7, 983-995

© 2019 American Psychological Association
http://dx.doi.org/10.1037/amp0000556

ISSN: 0003-066X

High-Achieving Schools Connote Risks for Adolescents: Problems
Documented, Processes Implicated, and Directions for Interventions

Nina L. Kumar

Suniya S. Luthar
Authentic Connections, Cambridge, Massachusetts

Arizona State University and Columbia University’s
Teachers College

Nicole Zillmer
Arizona State University

Excessive pressures to excel, generally in affluent contexts, are now listed among the top 4
“high risk™ factors for adolescents’ mental health, along with exposure to poverty, trauma,
and discrimination. Multiple studies of high-achieving school (HAS) cohorts have shown
elevated rates of serious symptoms relative to norms, with corroborating evidence from other
research using diverse designs. Grounded in theories on resilience and ecological influences
in development, a conceptual model is presented here on major risk and protective processes
implicated in unrelenting achievement pressures facing HAS youth. These include forces at
the macrolevel, including economic and technological changes that have led to the “middle
class squeeze,” and proximal influences involving the family, peers, schools, and communi-
ties. Also considered are potential directions for future interventions, with precautions about



1 out of 4 students struggle with mental
health difficulties that impair daily functioning
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PN High-Achieving Schools Connote Risks for Adolescents: Problems
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Arizona State University and Columbia University’s
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Schools are the

primary setting A\ a1

children access

needed mental health

support.




Whatis

School-Based

Mental Health?

‘



School-based Mental Health is...

The supports students receive to.....
a2
% enhance social and emotional skill acquisition or,

@ acquire motivational performance to enact those
" behaviors more consistently







Effect Size of School-Based Mental Health Interventions

Tien3 o Targeted Interventions - .76 Large Effects

Few Students

¢ Selective Interventions - .67 Medium Effects
Tien 2
Some Students

e Universal Interventions - .52 Medium Effects
Tien 1 (when done inside the academic environment)

Every Student
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'Undeniable Truth



Turn & Talk S

What must be inplace
before adults are ready o
to change and support
S students ===~~~




/ Preconditions to Adult Behavior
Change & Better Students Outcomes

@ Emotional Well-being @O Psychological
PAS Safety
4% Valued, Appreciated, @@ Collective !Efﬁcacy &
Heard -~ Collaboration

gf Beliefs & Mindsets
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Organizational Strategies

Promote Psychological Safety among educators to cultivate
collaboration and reduce fear of judgment

Efficacious educators that have a voice and shared ownership over
their experiences

Acknowledge and Recognize educators so they feel appreciated for
who they are and what they do

Help Educators Find Joy in the Job so they are able to connect with
rewarding experiences that comes from doing work that matters
Boost Collective Efficacy so educators feel confident to meet the
students needs and other work obligations

Clear and Feasible Priorities to avoid confusion and overwhelming
educators with too many expectations at once

Provide Access to Additional Support if in need, including

outside behavioral health services



Hold up {1+ ¢
paper, Oor Scissors..

Selgplle el e 8 with someone

holding up rock, paper, and scissors
(one of each!)

ﬁ Click for the next instruction!




With your group: If there's time:

What is your name What organizational
and where are strategy stood out
you from? to you and why?
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Organizational Strategies

Promote Psychological Safety among educators to cultivate
collaboration and reduce fear of judgment

Efficacious educators that have a voice and shared ownership over
their experiences

Acknowledge and Recognize educators so they feel appreciated for
who they are and what they do

Help Educators Find Joy in the Job so they are able to connect with
rewarding experiences that comes from doing work that matters
Boost Collective Efficacy so educators feel confident to meet the
students needs and other work obligations

Clear and Feasible Priorities to avoid confusion and overwhelming
educators with too many expectations at once

Provide Access to Additional Support if in need, including

outside behavioral health services
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Many Educators Feel
Outmatched to Address

Student Behavior &
Mental Health

=




""Lh T2 We Feel Outmatched

We Ask:

“What's wrong with these students?”
“What's wrong with their families?”
“What's wrong with [fill in name]?”




External Locus of Control
Paying Attention to Factors Beyond One’s Immediate Control

\l/ N

Fatigue

Frustration

Lack of Efficacy

Defeated




.\1] asset-based question

we heed to ask ourselves:

“What's missing from the school
environment that students need from us
that we have control over to implement?”




Hopeful

Efficacious

Energy/Vitality

Mastery

Internal Locus of Control

Paying Attention to Factors One Has Control Over Doing




, Boost Collective Efficacy

Shared belief that educators can
have a positive impact on student
outcomes — despite other
influences in students' lives that
challenge those outcomes

y




Collective Efficacy is the
#1 factor influencing
student outcomes with
an effect size of 1.57.
'More than 3x EE
predictive of student
outcomes as
socioeconomic status

MILLION 5

COPY
BESTSELLER

VISIBLE LEARNING

FOR TEACHERS

MAXIMIZING IMPACT ON LEARNING

JOHN HATTIE



5 Ways to Boost Collective Efficacy

Targeted Professional Learning

Listen to educators where they are experiencing low efficacy and
provide targeted professional learning

Less is More
Reduce implementation overload prioritizing on what’s most important

Seeing is Believing
Create opportunities for mentoring & role modeling

Protect Time
Educators have space and time to reflect, plan, & improve

Promote Self-Advocacy

Create clear ways educators can request help if needed
without judgment







5 Ways to Boost Collective Efficacy

Targeted Professional Learning

Listen to educators where they are experiencing low efficacy and
provide targeted professional learning

Less is More
Reduce implementation overload prioritizing on what’s most important

Seeing is Believing
Create opportunities for mentoring & role modeling

Protect Time
Educators have space and time to reflect, plan, & improve

Promote Self-Advocacy

Create clear ways educators can request help if needed
without judgment




Mental Health Literacy

the ability to understand, talk about, and support
mental health. It includes recognizing signs of mental

health challenges, knowing how to seek help, and
reducing stigma around mental health conversations.



Mental Health Literacy Total Time: 2 Hours, 40 minutes

Learn about mental health strengths and struggles common to students while also discovering how schools and teachers can support students. Dr. Clay Clook, Dr.
Madeline Larson, and Cory Notestine (2015 National School Counselor of the Year) define mental health and mental health struggles, explore mental health strengths,
explain common mental health difficulties students have, and discuss ways that schools and educators can support students experiencing mental health struggles.

Course Navigation

01. Course Overview

3 minutes

They do not yet have
protective factors in place G2 Relowe

and experience high mental 6 mintes

health difficulties.

7 minutes
04. Mental Health Strengths: Positive Mindsets
6 minutes

05. Mental Health Strengths: Relationships

6 minutes

06. Mental Health Strengths: Skills and Tools

OE RS

PROGRESS 10%

Course Resources

(® W' =
5 W (7

Record reminders and reflections in this reflection booklet. As a PLC, review module clusters for mental health strengths As a staff, review mental health strengths to identify ways you
and difficulties to set goals for supporting students. can support all students.




Two Truths

Students cannot benefit

lige]11l ineffective practices

implemented well.

Students cannot benefit from

effective practices i1

do not receive.




Tien 3

Few Students

Tien 2
Some Students
Tien 1

Every Student

‘Multi-Tiered -ﬁof. Supports




Als Not...

A perSOn (Reading Interventionist or Counselor)

An Intervention (e g., Read180 or Check-in/Check- Out)

A place /setting g, win. Time dvisoy)
A hoop to jump through (. special education)




How we organlze coordinate,
~and support our behavior to
have collective impact on
student outcomes







- Send to School Psych or
- Counselor to Fix the Student

Return to Tier 1




People Don’t Know How to
Implement Graphics

Tier I

Individualized intensive
interventions

MTSS

Under the Umbrella

& #}

' s Yier W1 - weenshop
Tarpeled small group Tior 8 - targeted
interventions for

at-risk students

Professional
Develcgenent

Positive Bohavior
viervinoon & Suppart

Cug.‘k:l:m @ g @S

Tier 4-come
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- i . . . . Collaberation
Tier | “wme R
_!i’ Parental
Whole class . . . . i

Action
research-based
core instruction

Competaniy
Derencs

<

LoOerstip
Lrioars

>

Academic

Sacial Emational

=)

Oun

TaaLE ACCE”
A

Impumenialicn
Crivevy



- Going from Graphics to Concrete Practices

MTSS

' Academic '

' Behavioral

Emotional

- Concrete practices

that describe the specific
‘behaviors educators routinely
‘engage in to increase
students access to enriched
‘experiences that results in -
specific outcomes
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A Systemis...

A way of organizing how every
fingerprinted adult in the school will
behave to ensure students access the
level and type of support they need

y

g



Tier 3

Few Students

Tien 2

Some Students

Tien 1

Every Student Receiving Foundational Support
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Core Tier 1
Practice

Crafting the Story About How
We Will Have Collective Impact

~

-~

L@Fﬂ

Practices

~

Enriched
Experiences

—

Outcome

//

-

What we want to

result of what we

\\

achieve and
produce on
purpose as a

collectively do

-



re Tier 1 Practices Linked to Outcomes

| Core Tier 1 Enriched
/ Practice \ Experiences / Outcome \

° Community Student Sense
Building Welcomed, seen, | of Belonging
ie!{gt!?nal - heard, and - Valued, respected,

ctivities | s eearad b and included as a

e Positive Peer p y
el (e others member of a class
Seat) and school

- e, U Y
LoR-

Practices
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i\‘ mckenzjohnson87 - Follow

@ mckenzjohnson87 ~The power of words~

This year | have incorporated the Hot Seat.

sharing | write those celebrations and

hot seat can’t turn around and look at the
board until the end. We then talk about the

to ourselves and others are.

The reactions of students reading the

and had the biggest smile on her face. She
wanted me to show dad the picture after
school. She was so proud.

My job can be overwhelming and hard and

days worth it. *

#characterstrong #purposefullpeople

1 ® QY

¢ @ Liked by characterstrong and 28 others
8 OCTOBER 16

Once a week a student from each class sits in
the seat and their classmates celebrate what
they like about that student. While students are

compliments on the board. The student in the

impact of words and how important our words

messages on the board is priceless. Today this
girl couldn’t stop reading her hot seat board

frustrating at times but this makes the hardest
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Core Tier 1
Practice

/o Positive Greetings\

at the Door
Authentic
Greeting
Precorrection
High Interest
Entry Task
Brief
restorative
conversation

~

Enriched
Experiences

/

L@Fﬂ

Practices

Positive greeting
followed by
encouragement
to transition
successfully into
class

Outcome

re Tier 1 Practices Linked to Outcomes

//

Connection &
Engagement

Positive connection

with the teacher
and behavioral
momentum to
engage with
academics

\\

v

>







Adult BehaworChange B
- How to Support New Habits | | .

A Accoumabwlwty ______
B: Bp'\C]C

- o ) | Hereswhythls |S|mportant |
j C: Celebration

- Here's how we W|II be ‘encouragers...







4 at the Door + 1 More -

~Accountability - Belief - Celebration




4 at the Door + 1 More

Accountability - Belief - Celebration

Students with a
background of trauma

LR neutralizing

routines.




4 at the Door + 1 More -

~Accountability - Belief - Celebration

Dlsruptlve behawors
‘were cut in half




4 at the Door + 1 More

Accountability - Belief - Celebration

increase in
academic engaged time

p



4 at the Door + 1 More
Accountability - Belief - Celebration

Y

Best Poker Hand
~ Bestparkingspot
‘Carwash during the day.
- Favorite morning beverage -
- Relief from a duty
~ Lunch provided for a week
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Positive Greetings at the Door

CIW‘MW RESEARCH BRIEF
& —
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What is Positive Greetings at the Door?
Positive greetings at the door (PGD) is a universal strategy teachers use daily to support students
socially and behaviorally as they transition into the classroom learning environment'. PGD is a proactive
classroom practice designed to promote student sense of belonging and academic engagement in the
classroom. PGD is a multi-component strategy that includes the following ingredients:
e Greeting each student individually and authentically as they transition into the classroom.
e Using pre-corrective statements to remind students of behavioral expectations as they transition
into class.
e Providing a high interest entry activity students participate in as they transition into the classroom
(e.g., structured collaborative activity chosen by the students).
e Having a brief, private restorative conversation to repair a relationship with any student who the
teacher had a negative interaction with the previous day/time block.

Why is Positive Greetings at the Door important?

PGD is an important classroom-based strategy because it allows for connection, precorrection, and
restoration?. First, PGD increases relational touch points with each student as they transition into the
classroom, connecting them to the teacher and learning environment. Second, PGD provides proactive
support through precorrective statements reminding students of the norms for success in class before
they even begin any classroom activity®. Third, PGD provides teachers with opportunities to reconnect
with students they may have struggled with previously to restore the relationship through skillful
communication®. There is strong evidence for PGD from single case experimental designs, randomized
controlled trials, and quasi experimental studies demonstrating moderate effect sizes on social,
behavioral and academic-related outcomes **#5.

How can educators implement Positive Greetings at the Door?

To implement PGD, educators need to be positioned at or near the door before students start
transitioning into the learning environment. It also helps to identify how best to greet students
authentically and in ways that are developmentally and culturally appropriate. PGD has several supports
facilitate implementation as part of routine practice: (a) an established fidelity rubric, (b) packaged
training, and (c) post-training follow-up supports in the form of a professional learning community
protocol and implementation scripts. It is important to note that at CharacterStrong Positive Greetings at
the Door is called Four at the Door Plus One More, which is included as part of the SERVE Model Adult
Relationship Practices.

Citations:

1. Cook, C. R, Fiat, A, Larson, M., Daikos, C., Slemrod, T,, & Holland, E. (2018). Positive greetings at the door: Evaluation of a low-cost, high
yield pi ive cl: strategy. Journal of Positive Behavior Interventions, 20, 149-159.

2. Cook, C.R, Larson, M., Daikos, C. & Zhang, Y. (under review). Does positive greetings at the door work at the elementary level? Results
from a teacher-level randomized trial.

3. Allday,R. A, &Pakurar, K. (2007). Effects of teacher greetings on student on-task behavior. Journal of Applied Behavior Analysis,

40, 317-320.

4. Cook, C.R, Duong, M. T, Mcintosh, K., Fiat, A. E., Larson, M., Pullmann, M. D., & McGinnis, J. (2018). ing discipline di: ities for
Black male students: Linking malleable root causes to feasible and effecti i School Psychology Review, 47(2), 135-152.

5. Kincade, L., Cook, C., & Goerdt, A. (2020). Meta-analysis and practice el of uni pp hes to improvii
student-teacher i ips. Review of i h

Positive Greetings at the Door:
Accountability and Celebration by Playing Poker

Purpose

To promote positive, relationship-building interactions
between staff and students daily, while recognizing and
rewarding staff members who consistently implement
positive greetings at the door.

Overview

Staff members receive a playing card each time they are observed greeting students at the door.
At the end of the month, staff who have collected at least 5 cards and formed the best poker
hand will earn a reward. This strategy promotes accountability and celebrates positive school
culture in a playful, motivating way.

How-To Steps
1. Prepare Materials

e A standard deck of playing cards.
e Determine rewards staff would like through crowdsourcing ideas.
e A monthly tracker to note who receives cards and their card count.

2. Explain the Strategy to Staff

e At a staff meeting or through a memo, introduce the "Positive Greetings at the Door"
initiative:

o Explain that each time a staff member is observed greeting students at the door,
they'll receive a playing card.

o Let staff know they'll need at least 5 cards by month’s end to qualify for the
reward.

o Describe the reward options: best parking spot, car wash by students, free lunch,
preferred morning beverage for a week, etc.

o Outline how poker hands are ranked to determine the monthly winner.

3. Set Observational Expectations
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Setting Up Class
(Teaching)

Daily Workflow / Routine

Desired Students Outcomes: Belonging, well-being, and engagement in academics

1] -& - [ - g —- &

Transition Start of During Ending After
into Class Class Class Class Class
e N A . r D e -
. Positive Greeting « Proactive « Interspersing « Exit ‘1 Thing’ . Ind|re<.:t
at the Door community circle Choice . ESmBHIER
. . « Positive Farewells through other
« Precorrection . Neutralizing « Opportunities to at the Door adults
Routines Respond « Banking Time
« Opportunities for
« Visual Schedule p.p
AR Voice
with First-Then
Sequences o 5to 1 ratio
- — J - \< J —

Active Supervision: Monitor student behavior to be in a position to respond effectively.

Responding to Behavior: PROMPT (Proximity, Redirections, Ongoing Monitoring, Prompts; Teaching Interaction)

Behavior Specific Praise: Genuine, specific, and timely recognition to strengthen effort and behavior




What is one Tier 1
practice that if every

educator implemented for
every student, would
significantly improve
mental health?




Tien 3

Few Students

Tien2

Some Students Receiving
Targeted Support

Tien 1

Every Student




Tier 2: Who, What, How

Some Students (WHO) +
Targeted Support Addressing Root Cause (\WHAT) +

Team Problem-Solving Process (HOW) =

Tiern2




‘whatitis B8 whatitis NOT
A team-based épproéch I :Ajpefsdnf

A problem-solving processto |~ Admiring the problem or
- deliver precise support - | - - . analysis paralysis

A r:ne:nujofisujpp'ortis N Ohly:Cheék—ih/Chéck-OUt |
Low burden interventions = | Highly spec‘,ialiize.d éuppdrté
| Early interventon =~ | Late intervention

‘Short-term interventions |  Forever interventions




‘meet the demands and
challenges of the
- environment

~ Student is struggling with
~ behavior or performance
~ because they DO NOT YET
POSSESS THE SKILLS to

“Can’t Do/ Won't Do?

Performance Need

‘Student is struggling with
- behavior or behavior because
~they arre NOT PROPERLY
MOTIVATED by the environment
-to engage in the behaviors and
Skl||S at the pointin time they are
~needed I




»

Acquisition Need

Environment Student

Challenges, expectations, > Knowledge and skills

and demands currently possessed
e




- AcquisitionNeed

Emotion Regulation & Coping Skills

Acquisition Supports S e
teach knowledge/skills N e

Executive Functioning &
Self-Management Skills







- Performance-Based Supports

Adult Attention/Approval

Escape/avoid academic work

Earn access to rewarding
experience

Self-Reflection &
Self-Recording

Consistency Across
School - Home

Proactive Encouragement

Behavior Chne Mechanism}

Tafgeied' Sdppbrfs
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j Qlass Pass
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- School-Family Communication

E

Precorrection Plan
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Attendance Need

Student is not attending school
regularly enough to receive
access to academic, behavior or
social-emotional supports.

. 2

Attendance Support

Targeted support to address
chronic absenteeism

Student-Facing
Function-Based Support

Family-Facing
Collaborative Support

Matching to a Precise Support that
Targets the Root Cause that Explains

Why a Student's Need Exists

( 1 ) Define the Need
(what you observe is happening with the
L student that warrants a Tier 2 support)

@Analyze Why the Need Exists

(root cause analysis to determine why

the need exists)

Precision Matching
Acquisition Need

Student does not yet possess
the knowledge and skills to meet
the expectations, demands, and
challenges from the environment

. 2

Acquisition Support
Small group skill-focused support
that teaches specific skills

4

—

Emotion Regulation &
Coping (Internalizing)

Emotion Regulation &
Coping (Externalizing)

Social and Relationship
Skills

Executive Functioning
and Self-Management

Performance Need
Student possesses the skills but
insufficiently supported and
motivated by the environment to
apply the skills at the point and
time they are needed

2

e—

5

Performance Support
Environmental supports to prompt,
encourage, and motivate

Check-in/Check-Out

Class Pass Intervention

Behavior Contract

PreCorrection Plan

School-Home Communicatio
(Note) System

Self-Monitoring Chart




"

What are the implications if schools

DON'T GET TIER 3 RIGHT?

g

y




- Few Students Receiving
""" Intensive Support

..... Some Students g : : . : : ; , ; : . . ; : : : " . ; ; ;

Tien 1

Every Student




Function-based behavior intervention planning for students with
\ | challenging behaviors that result in safety concerns, negatively impact
~ learning environments, or harm relationships with others. This Pathway
guides educators to gather and use data from a practical functional
@ = behavioral assessment to develop an effective Behavior Support Plan.
L o
T Behavior Support Plan:
+ Teaching strategies to support the acquisition and use of skillful
replacement behaviors
Environment + Proactive strategies to prevent unskillful behaviors from occurring
Support Pathway - Responsive strategies to reinforce replacement behaviors and
‘ ' ‘ ' address unskillful behaviors
Evidence-Based

Tier 3 Supports

Delivery of common elements of evidence-based practice to
address the student’s underlying mental health need. This Pathway

* supports students to acquire and apply knowledge and skills that
C/) ~ enable them to overcome challenging situations in school and
\\ outside of school and achieve important goals.
‘ Precise skill support is provided by the following:
+ Identify the top mental health need (e.g., anxiety, depression,
executive functioning, trauma)

Skill Support » Access to resources (session content, student workbooks,
Pathway family resources) to deliver tailored skill support that addresses
the identified mental health need
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Gather FBA Data Use FBA to Develop Create a Pathway Develop a Behavior
a Hypothesis Chart Support Plan
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cience of Behavior

~Factors that affect
~ the students
- motivational state

.. Escapeto
Elopement =~ something more
- » preferred

Unwanted
Experience
-~ Activating - ypgkillful _ Maintaining
* Setting Event =) Event ==  Behavior =)  Consequence
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lghterFlid ~ Math  FiretoLightthe Grill  Delicious Meal
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A Reality

Workforce struggles to
feel competent &
confident to deliver
Tier 3 supports




Confidence

e

Feel capable of making
decisions & delivering
support

Competence
—

Develop the knowledge
and skills to deliver a
given support

= Capacity



3 Proactive Strategies

Proactive Teaching g

Proactive Relationships /=7,

= U= KB

Proactive Environment




Proactive
Teaching




Mind o

Reading




Teach Behavioral Norms

Behavioral norms are positively stated, observable expectations for
behavior that lead to a peaceful, productive, and supportive environment

Outcome: Students are crystal clear about the norms and
what they look & why they are important to create a positive
classroom culture and climate behave

How to:
Establish behavioral norms (examples/non-examples)
Teach, model, cue/prompt, practice, & feedback
Ongoing teaching
Facilitate community agreements & student voice



isto] ole Model :

(model the examples, not the non-examples)

-




Teach Help Seeking & Self-Advocacy

Help Seeking is actively seeking help from other people when confronted
with a challenge that one cannot solve on their own.

Self-Advocacy is the act of voicing how one is thinking or feeling, especially
when a situation is not working for them.

How to:
Normalize the need to seek help from others & emphasize the

importance of advocating for self if something is not working
for them in class

Teach what help seeking and self advocacy looks like
(examples) and does not look like (non-examples)



o

~ Teach that Which




Teach Social & Emotional Skills

Social Skills are competencies that enable students to establish and
maintain positive relationships and resolve conflicts with others, and restore
relationships after a setback.

Emotion Regulation Skills are competencies that involve being aware of
emotions, knowledge of situations that cause emotions, and strategies to
manage thoughts, feelings, and behaviors when strong emotions show up.

How to:
Explicitly teach specific skills

Opportunities for practice
Support generalization
Remind, role model, recognize, review



]
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What are the most
iImportant skills
staff can learn and
apply to promote
mental health?




Proactive
Relationships







Hypotheticals

EY

/ If you could bring back any

i clothing style, what would it be?
Why?

e L ORI
TOOLKIT
* Qe




/ Banking Time

One cannot withdraw from
a relationship until
deposits have been made

Types of withdrawals:
Correcting behavior
Motivating to do unwanted work
Encouraging students to show up to class on time
Getting students to be okay with failure
Encouraging students to do their best




- Banking Time

Connect with students individually to deposit into the relationship using
specific communication strategies that create the context to get to know
the student and accept the student for who they are as a person.

Relationship-building communication strategies:
E - express empathy and interest to validate
O - open-ended questions to engage in conversation
A - affirmations to acknowledge and recognize
R - reflective listening to follow-up
S - self-disclose to make connections



/ Positive Notes Home

Frequency: Daily or weekly
Purpose: Students feel recognized and appreciated

|dentify 1-2 students each day or 3-5
students each week who could benefit
from a positive note

Compliment or recognize something...
o the student said, did or achieved
o about the student you appreciate

Send to an important adult in the
student’s life




a///“ Positive Note Home

Dear (Name),
| am grateful to have (hame of
student) in my class because
. That's all | wanted to share.

Wishing you a great evening.

(salutation & your name)

Dear (Name),
| am relaying a compliment home.
Today, | noticed (name of student)
(said, did, or achieved) .1 found
that to be worthy of a compliment,
which is why | wanted to share with
you. Wishing you a great evening.

(salutation & your name)




What are other ways
educators can
cultivate a sense a
of belonging
and connection
among students?
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Proactive
Environment
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Predictability 3 uCH

from clarity & consistency

| romotes self-requlation o
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Neutralizing Routine

Proactive practice that involves a daily routine
that anticipates students will enter class with
VEEEIRGITTHER. Routines and predictability
provide opportunities for students to get
regulated and focused before jumping into

activities that otherwise are i[5 iofl that evoke
behavior inconsistent with expectations.




Routines to Wash Off ‘

Lighter Fluid

"
Setting Triggering > nsklllful > Maintaining
Event Event Behavior Consequence

R

AN




Feeling stressed, agitated, or
emotionally dysregulated

Neutralizing Routine

' - | Routines that provide students with opportunitiesto

| practice emotion regulation strategles to get |n
| regulated state before Iearnlng ‘

negative interaction

Lack of sense of belonging or

| Routines that enable students and the educator to
| connect relationally before jumping into learning

Tired artd fetig:ued

| Routines that provide epp(ortunit:ies to energize and
| increase alertness before beginning activities that
| require energy and focus




Visual Schedule with First-Then

B

A Visual Schedule

is visual display that outlines the sequence of activities
in class so students can anticipate what will happen
and when. Proactively referenced by educators.

First-Then

is an intentional approach to sequence classroom
activities with access to preferred classroom activities
and experiences contingent upon engagement and
effort in less preferred or more challenging activities
(boosts motivation).
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4
Turn & Talk

What is 1...

thing you plan to implement
when you go back to your
schools or district?

< >
S~ <?
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Whois 1...

person you plan to share
this information with after
this presentation?




@characterstro
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60 Second
Feedback




