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Intention

Shifting Adult Mindsets
to Promote Student Success
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Welcome!

Who | Am:
<% Email: dlwood0301@gmail.com

Diana Wood

Former:

<+ Elementary Classroom Teacher (1-6)
<+ Elementary School Counselor

Current:

% Well-Being Supports Facilitator at
Mississippi Bend AEA

<% Contracted Trainer for Character
Strong

| Believe:

% Often, the kids who need the most love
will ask for it in the most unloving ways.

<+ “When the Adults Change, Everything
Changes" (Paul Dix)




Let's Get Connected!

# . Ischoosing to appreciate the
'\ people and things in our lives
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From Grade 2 Gratitude (Be Well) Lesson 1 Stoff Pursuit


https://curriculum.characterstrong.com/pfp/grade-2-gratitude-week-1

Connector &€ Focus Check! %
A

|

How many Pa?d? the team in white makez2 % ?
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http://www.youtube.com/watch?v=KB_lTKZm1Ts
http://www.youtube.com/watch?v=KB_lTKZm1Ts

A door is bigger than the lock,
and the lock is bigger than the
key—vyet it’s the tiny key that
opens it all. Sometimes, the
answer to life’s biggest
challenges lies in the smallest,

simplest shift in perspective.




Our Current Reality

g The Students
8%8 The Adults
j> The Result
O—r The Key




“The kids we want
and the kids we
were are never

going to show up

anymore."

> <

Dr. Darian Jones
Implementation Specialist,
Character Strong

When yow cant
contrel, what s
youwself te contrel the
Jhats where your
PO/ UA.




Today’s Learning Goals
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WHAT Oc
WHY >
Shifting Adult Mindsets HOW
to Move

From REACTION to INTENTION



WHAT & WHY
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It’s all about

to get to outcomes for
students

Why*?

CAUSE — EFFECT

(Adult Behavior) (Student Outcomes)

<+
*
*




As educators, we must be clear
about 1 thing:

What student outcomes do
you want to achieve and
produce on purpose as a

result of what you do?




BEHAVIOR
How do people act?

SKILLS Thz
What competencies need to be

taught & learned?

Iceberg
Model

BELIEFS
What assumptions, paradigms,
& values do people hold
about the system?
What beliefs keep

the system

in place?

Our Focus Today




An educator's mindset & expectations of students shape:

=> Their relationships with students
=> Their behavior toward students, and
=> Their response toward students behaviors

2
4.
1. Teacher 3
Teacher treats student Student reacts outitt;lrggrs‘tare
develops differently, to teachers' improved or
expectations according to treatment ‘Ijimited

expectations

Figure 1. Process model of teacher expectations on student outcomes as proposed by Brophy & Good (1970).

The Impacts of Teacher Expectations on Student Outcomes: a proctitioner's Literature Review

The New Teacher Project; August, 2024 (US based organization with a focus on supporting underprivileged students from minority
backgrounds having equal access to effective teachers




Focus ¢ Beliefs Mindsets Words ¢ Outcomes \_+
erspective Actions +
+

“Where you place your eyes € mind is whot you will see ¢
CHANGE YOUR FoC

FOCUS,

CHANGE YOUR RESULTS

Connections Over Compliance: Rewiring Our Perceptions of Discipline By Dr. Lori L. Desautels



HOW



L Essential
Shifts

To Move From Reactive to Proactive

—



Shift #1: Our Mindset

FIXED GROWTH

MINDSET MINDSET

Mindset:
“a set of mental attitudes that determine how one wiill
interpret and respond to situations.”

(NWEA (Northwest Evaluation Association) nwea.org/blog/author/ambermckinney; July 13, 2023)



http://nwea.org/blog/author/ambermckinney

Fixed Perspective #1 Fixed Perspective #2 @ Growth Perspective

Character is Fixed Behaviors are Fixed Character & Behaviors are
Learned

Feels like an attack on the
teacher’s authority

Results:
“get tough” or to “not let the
child get away with it”

*Teacher efficacy & improvement *Student engagement & performance

Mindset Can Impact Perceptions of Student Behavior—mindsetworks.com blog, Nov 18, 2016



http://mindsetworks.com

Fixed Perspective #1 Fixed Perspective #2  Growth Perspective

Character is Fixed Behaviors are Fixed Character & Behaviors are
Learned

Think the child can’t help it,
so not a lot of point to try to
correct it

Results:
Avoiding problematic situations
& removing demands or
lowering expectations

*Teacher efficacy & improvement *Student engagement & performance

Mindset Can Impact Perceptions of Student Behavior—mindsetworks.com blog, Nov 18, 2016



http://mindsetworks.com

Fixed Perspective #1 Fixed Perspective #2 @ Growth Perspective

Character is Fixed Behaviors are Fixed Character & Behaviors are
Learned

See problem behaviors as
skill deficits, not person
deficits; see behavior as

communication

Results:
Look for underlying factors &
working to meet needs

*Teacher efficacy & improvement *Student engagement & performance

Mindset Can Impact Perceptions of Student Behavior—mindsetworks.com blog, Nov 18, 2016



http://mindsetworks.com

Essential Questions to Make This Shift:

| What does the e How can | adjust &
student need in order grow to help the
to exhibit more skillful student be more
behaviors? successful?

(student focused growth) (adult focused growth)

+
+
4




Shift #2: Our Focus & Locus of Control

*0
> I

Looking in the Mirror

*




Collective teacher efficacy
Student expectations
Response to intervention
Student efficacy

Teacher clarity

Feedback

Direct instruction
Verhalization and questioning
Teacher-student relationships
Parental involvement

Writing programs
Cooperative learning
Student-centered teaching
Classroom management

Head start programs
Homework

Problem-based learning
Programmed instruction
Class size

Co-/team teaching |

Ability grouping

Mentoring |
Teacher subject matter knowledge [

Summer vacation ] -0.02
Television [l ©.18
Mobility [N o3¢
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0.11

1.57

Collective Efficacy
IS the #1 factor
iInfluencing student
outcomes.

e Effect size of 1.57
e More than 3x as

predictive of
student outcomes
as socioeconomic
status

e Jeacher-student

relationships is also
INn the top 10



--------- Locus of Control?
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THINGS HAPPEN TO YOU

{ External Locus
~_of Control

4

Helpless € Frustrated

which is your ~--=--=------

K17
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You MAKE THINGS HAPPEN

Internal Locus
[ __of Control

d

Empowered ¢ Confident



%tabJal '1
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< What is the one STUDENT behavior
that is most likely to upset you?”

. % What is the one ADULT behavior
that most frustrates you”

* =




Triggers

> Vary > Affect Interactions
> Unexpected > Reaction & Conflict
> Immediate & Intense > |nconsistency & Confusion

Behavior management is not about students—it's about adults.
A dysregulated adult cannot regulate a child.

* —



Regulation: one's ability to tolerate stress, and to experience
stress within an individual's window of tolerance

breaking poinf

- -

I'm feeling: I'm feeling: I'm feeling: I'm feeling: I'm feeling:

. ust Okay Very Totally
RADTaRbl Good Just Okay. Stressed. Stressed.

©Beyond Consequences Institute. All Rights Reserved




THE CONFLICT CYCLE

STUDENT'S SELF CONCEPT

Adults Must Recognize:

> Mindsets & beliefs
- Triggers

> Words & Actions

-> Role

ADULT/PEER

REACTIONS

6 NOT STUDENT'S
OBSERVABLE

BEHAVIOR




Essential Questions to Make This Shift:

How am | feeling? Am | regulated?

What might this student need, feel or want?

How is the environment affecting this young
person?

How might | best respond?

Key Understanding: This behavior is happening IN FRONT OF me, not TO me.




Shift #3: Our Understanding of Behavior

‘ o

Prosecutor Detective

"When we see a behavior that is problematic or confusing, the first
question we should ask isn't 'How do we get rid of it?" but rather,
‘What is this telling us about the child?" ~Dr. Mona Delahooke




Three Areas of the Brain

Cognition: Thinking, learning, planning, remembering.
“"Can | learn?"

N

Relational: / \
Emotional state.

Survival: Sensory
processing and integration.
"Am | safe?"

What we sometimes see as

a failure to 3 H V
properly,

is actually a failure to

MMUNICATE

properly.

www.notjustcute.com




WHEN OUR Tl'\e IanAIOFJJk'ijJ lf: f:u* O{
STUDENTS ARE bl 10 510y
"OUT OF CONTROL" } J?nﬁ ?Jersfa'nJJ this |
"DEFIANT" . will think I'm dumb.
P nD'SRESPECTFUL" The copls arres ed my dad
e "0PPOSITIONAL" it
e "D|SRUPT|VE" I didn't ge’r any sleep; my
el e parents were Tighting.
R vl ey PN WHAT THEY
REALLY MIGHT BE Lp lving it

a tosfitl- {amnl\l. | Jon'f know
COMMUNICATING  "hen Ll see my mom again

‘All behavior is communication. A few minutes of listening, observing,
and understanding can save hours of miscommunication,
frustration, and conflict. A need met is a problem solved.” ~LR. Knost




Top Down vs. Bottom Up




3 Types of Stress

Positive Stress

i

MEETING
NEW PEOPLE

Tolerable Stress

DEATH
IN THE
FAMILY

Toxic Stress







Behavior as Communication:

“If a student is verbally

shut down by a teacher The child who is
or doesn’t have the not embraced by
language to express the village will
their emotions and
needs, they will find

burn it down to
feel its warmth.

alternative and often \ ~Alrican protggh ¥
more disruptive ways to ..

communicate.” ‘ »

In children, anger is fear's bodyguard.

Connections Over Compliance: Rewiring Our Perceptions of Discipline

By Dr. Lori L. Desautels



Reacting to
Behaviors

Interpreting What
Drives Behaviors




Essential Questions to Make This Shift:

] What is the root = What, within my
cause that is control, would help
resulting in the address this root
problem or behavior cause?
| am seeing?

+
+
+




Shift #4: Our Response to Behaviors

4 4
- 3

% . I ihf'»tl':!i:c' com - 133999997 .
Compliance & Punishment Connection & Teaching

“Our adult mindset shift comes from viewing discipline
not as something we DO TO another,
but rather something we want to CREATE WITHIN another.”

Connections Over Compliance: Rewiring Our Perceptions of Discipline
By Dr. Lori L. Desautels




We want to exclude the
behavior not the person.

“You are important to us, but I
this behavior is not acceptable @

at school” W
Everyone wants to be seen, /)

heard and respected.




than at planting flowers."

“Traditionally, schools are better at pulling weeds

wiics

Compliance Model

Focus:
problem behavior Punishment is making a
child suffer for having
Response: a problem. To raise problem
Exclusion or solvers, focus on solutions
reward/punishment to not retribution. - L. R. Knost
encourage good
behavior

Connection Model

Focus:
iImpact & student needs

Response:
relationship,
co-regulation, & explicit
Instruction to build
capacity & skills




(Chanailéy, Shifting Paradigms

v -
S . Punishment or consequence:

Immediate way to try and get a

behavior to stop

“Make the child pay”

Discipline

Teaching, learning and giving instruction.
Offers skills that can change behavior. y
It can help the developing brain make

connections about good choices. —




Effective Discipline Practices

1. Give students a voice, they need to feel heard.

2. Sees behavioral errors as an opportunity for
relationship building

3. Refocuses back on the expectations and desired
behaviors.

4. Involve showing empathy.

5. Build life skills.

6. Invest in repair focused conversations.




Key Understanding:

Regulating an anxious and angry brain is

vastly different from
rewarding negative behavior.

Say it with me!

—




Essential Questions to Make This Shift: %

' isthe goal of my e What can | do to
response to pull help co-regulate &
weeds or plant equip the student?

flowers?



One more important reminder:

Mindset is 1 ingredient in the recipe for success!

4Cs Model of Adult Well-Being,
Behavior Change, & Implementation

Consistency & Continuous Improvement

Competence & Confidence

L
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Clarity & Commitment
Shared N Change
o CEDIEED,
N4
@
Q Psychological Valued, . SupFortive
Sayetfl, Trust, & Appreciated, & Emotionally Well Beliefs & -

Belonging Heard & Supported Mindsets preConditions

> Systems
> Teamwork
> Data

> Nonlinear




One Final Question...

How do you want to spend your time in the garden?

What's the ONE BIG SHIFT
that will help you do that?




Thank Youl

Feedback
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